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Why this toolkit?
This toolkit is a result of the project Post-growth Learning Lab, in which we organized a
training course for post-growth educators. We wanted to create something practical that
non-formal educators can pick up, adapt, and use in their own work, whether in
workshops, youth groups, community initiatives, or adult learning. Inside, you will find:

Post-growth and non-formal education: how the two fit together, and why
education matters in imagining futures beyond growth.
Transformative education: what it means, and what it asks of us as educators.
Educator competencies: which competencies we think matter most for this work,
and how we developed them during the training.
Reflection on the training: its goals, its structure, and the participants' feedback.
The most effective methods: three methods that worked best.

We don't see this toolkit as a finished recipe. It is an invitation to experiment, adapt, and
make the methods your own. 

So enjoy it, share it with your colleagues and networks, and let us know how it goes. We
would love to hear what worked, what didn't, and what you've created along the way.
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Post-growth and non-formal education

What is post-growth?
We are living through a convergence of crises: climate breakdown, biodiversity loss,
resource depletion, deepening inequality, political polarization, declining democracy,
and geopolitical and financial instability. These are not separate problems. They are
interconnected consequences of an economic system built on perpetual growth, capital
accumulation, and the intensive extraction of natural and human resources.

Economic growth has long been treated as an unquestionable goal, yet a growing
number of sustainability researchers argue that solving environmental problems
requires moving beyond it. In one survey, 77% of sustainability experts called for post-
growth strategies in high-income countries (Koskimäki, 2023).

Post-growth is a vision of a society and economy that no longer depends on constant
growth and that meets everyone's needs within planetary boundaries. Its key values are
quality of life, care, sufficiency, and equality. Degrowth is the path toward it: a deliberate
reduction of excessive production and consumption, primarily in the Global North,
combined with greater social justice and democratic control of the economy.

The transition unfolds on three connected levels: biophysical (reducing material and
energy use), systemic (new institutions, policies, and fairer redistribution), and cultural
(rethinking what we consider a good life, success, and progress).We don't need to invent
a new world from scratch. Alternatives already exist, and our task is to connect and
strengthen them. Because these questions concern everyone, non-formal education has
a vital role: it creates space to examine the causes of today's crises, imagine
alternatives, and take part in shaping the future.

Combining post-growth and non-formal education
Post-growth thinking is gaining momentum in research and policy, yet it is still largely
missing from both formal and non-formal education. Youth work often focuses on
individual solutions or active citizenship. It rarely asks about the structural causes of
crises or the role of a growth-driven economy.

At the same time, educators told us they struggle to handle the complexity of today's
crises, to make academic knowledge accessible, and to hold the emotional weight of
topics like climate anxiety.

This is why we wanted to bring post-growth into non-formal education. Its participatory,
experiential methods are well suited to complex and sensitive topics. Alongside the
content, we focused on competencies such as systems thinking, futures literacy,
facilitation, and emotional resilience. Our has been to turn cutting-edge research into
practical tools that help educators and young people imagine and shape sustainable
futures.
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Transformative education 

What is transformative education?
We live in a time of interconnected crises, and education cannot stay neutral. It shapes
how we understand the world, what we consider possible, and how we act. Yet much of
education still treats sustainability as a "bolt-on" topic, or adapts the system without
questioning it. At NaZemi, we believe that optimizing is no longer enough.

Transformative education helps learners question and change how they see the world. It
builds critical and systems thinking, challenges dominant assumptions, and asks who
benefits and whose voices are missing. It is participatory and holistic, engaging
emotions and bodies as well as intellect. It also expands imagination and leads to
collective, strategic action.

For us, it is not only about preparing people to navigate the world as it is. It is about
equipping them to change it. That is why we experiment with education that transforms
our relationships with ourselves, others, and the planet.

5 principles of transformative education 
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Regenerative - We believe that the role of  education in today’s world is to heal,
repair, regenerate, and bring new meaning. Education must open new questions
and serve new purposes. We explore the underlying assumptions that are
at the heart of our way of learning. 

Transformative - We believe that students can become the subject o, edu-
cation. They can transform themselves through learning.

Relational - We believe that learning takes place in relationships, and so does
change, both locally and globally. The feedback from others is important. It
is difficult to know how our actions affect other people unless they tell us.

Holistic - Our approach is based on the Head – Heart – Hands concept. We believe
that comprehensive learning must always be holistic – it means engaging the
mind, emotions and body.

Collective - We do not have a patent to the truth. Our approach is based on
partnership where everyone’s experience is valued, we learn from each other
and support each other in the process of empowerment. We create time and
space for the participants and the contribution they bring to the programme. We
offer specific tools that they can use in other collectives.
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Competencies of transformative educators

Transformative education asks more of educators than delivering content. It requires
competencies that help us guide learners through complex, uncertain, and often
emotional topics. At NaZemi, we build on more than 20 years of experience in global
education and on projects such as Futuropolis, the Post-Growth Academy, and the Post-
Growth Summer Schools.

The following list of nine competencies helps us orient ourselves. It does not describe a
checklist to complete, but a compass for our practice. It covers developing critical
consciousness, acting dialogically and democratically, engaging the whole person,
reflecting on power relations, systems thinking, imagining futures, and leading toward
meaningful action. For each competency, you will find the core idea, reflective questions,
and indicators to help you notice it in your own facilitation. We use it to plan our
workshops, reflect on our work, and keep growing as educators, and we hope it will serve
you in the same way.
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Supports the development of critical consciousness, which enables people to
broadly connect their individual experiences with social issues, and specific
problems with wider societal systems. A critically conscious person links the
personal and social spheres—whether they are studying a topic or acting
upon it.

Strengthens learners' awareness of their own power to transform concrete
situations, existing structures, and culture through their actions—both
individually and collectively—and to shape relationships in ways that reflect their
own values.

Recognizes power dynamics and their own position within them, noticing who
has the power to shape culture and who does not.

Pays attention to situations that learners experience as limiting, as well as
learners’ naïve thinking (e.g. “there’s no point,” “this won’t work,” / “everything’s
fine,” “it’ll solve itself”). These limiting situations and naïve views are treated as
subjects for inquiry—highlighting that things are not fixed or immutable, but are
shaped by human forces and can therefore be changed.

1. Develops Critical Consciousness (including their own)

1

2

3

4

We shape culture — and culture shapes us.



Creates a trusting and safe environment for mutual sharing, where all
participants become more fully human together (humanization). Dialogue is
always a relationship between people — not between subjects and objects.

Expands the boundaries of what can be co-decided with learners — including
content, learning formats, and assessment methods.

Develops democratic structures and processes in the classroom that consider
both individual and collective needs.

Facilitates and stimulates discussion among learners: Guides the flow of
dialogue, supports learners in expanding their thinking, encourages
paraphrasing, summarizing, distinguishing between reactions and new
contributions, asks questions that deepen and advance the discussion, avoids
quick or premature answers.

Formulates questions that invite higher-order thinking (e.g. analysis, synthesis,
reflection).

Cultivates active listening as a vital part of dialogue and intentionally develops
this skill among learners.

Recognizes the limits of one’s own experience and remains open and attentive
to the experiences of others.
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2. Acts Dialogically and Democratically
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The educator and learners are equal partners in the
learning process, forming a learning community.
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Engages the whole human being in the learning process — mind, body,
emotions, and even dreams.

Creates space for reflecting on emotions and feelings in connection to the
topics being explored. Also reflects on their own emotions and feelings.

Treats emotions as valuable information, noticing them and acknowledging
their presence — yet does not avoid opening up topics that are important, even if
they may provoke discomfort or controversy.

Recognizes the value of humor, passion, curiosity, intuition, and indignation
as emotional dimensions of learning.

Appreciates the role of emotions and uses them as a gateway into dialogue
about what truly matters to learners.

3. Engages the Whole Person in Learning
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We learn not only with our minds — but also with our bodies and emotions.
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Shows genuine interest in learners, their cultural backgrounds, and social
circumstances.

Builds learning on the lived experiences of learners, as well as their social,
economic, political, and environmental contexts.

Connects big societal, current and academic topics with themes and issues
from learners’ everyday lives.

Presents topics as problems to be explored — inviting curiosity, inquiry, and
investigation.
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4. Connects Learning Topics to the Lives of Learners

1

2

3

4

Learners’ experiences and culture as the gateway into
the learning process.



Explores power dynamics and the distribution of power, both within the group
and in broader society.

Investigates the root causes of inequality, both in the world and in the learners’
surroundings.

Shares power and responsibility in the learning process with learners — knows
when to step back and supports learners in taking responsibility for their own
learning.

Ensures space for all voices, especially those that are often unheard — both
within the classroom and in the selection of topics.

Centers the experiences of marginalized and oppressed groups when engaging
with learning content.

Is aware of their own social position and privilege, and uses that awareness in
service of the collective and shared emancipation.

Supports learners in transforming resistance into constructive feedback and
in building positive, respectful relationships with one another.
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5. Reflects on Power Relations
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Power within the group is made visible, reflected
upon, and fluidly shared.
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Tries to understand the ‘big picture’. Focuses on the forest rather than on the
details of any one of its trees.

Promotes an awareness of the interconnectedness between people, and
between people and nature.

Finds joy in being responsible for the wider metabolic system.
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6. Develops perception and an understanding of the
bigger picture
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Seeing the whole forest rather than just one tree



Connects individual experiences to broader systems, and guides learners to
explore the systemic dimensions behind those experiences.

Asks critical questions that lead to systems thinking and analysis of power
relations.

Supports opinions with arguments, and encourages learners to do the same.

Recognizes how their own position and beliefs influence how they interpret the
past, perceive the present, and imagine the future.

Uncovers and examines assumptions — both their own and those of others —
that shape opinions and beliefs.

Shifts perspectives and listens to others in order to deepen understanding.

Is open to evolving and reshaping their own views in light of new insights or
arguments.

Recognizes the complex and cyclical nature of problems, seeing causes and
effects as interconnected

Observes system changes (in individuals, classrooms, communities,
ecosystems) over a longer time span, and is able to identify and articulate
system patterns and behavioral trends.

Resists the temptations of quick and simplistic conclusions.
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7. Develops Habits of Systems and Critical Thinking
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Everything is connected, and everything has its causes — we learn to seek them out, see
them clearly, and understand them.
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Seeks ways to spark imagination and supports learners in overcoming internal
barriers (such as “inner critics” or “inner police”).

Creates an open and safe space for imagination, avoiding judgment and
evaluation.

Develops learners’ ability to envision a more just future, where people care for
the needs of all.

Encourages the creation of shared visions within the group.

Seeks out and brings in perspectives “from beyond the hill” — examples of
communities, societies, or parallel systems that operate based on different
worldviews and relational models.
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8. Strengthens the Ability to Imagine 
and Envision Futures
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Without imagination, no meaningful change is possible.
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Supports the formulation of both individual and shared intentions, helping
learners define the direction and goals they want to pursue. Encourages a desire
to engage in change and take action.

Facilitates the planning, implementation, and reflection of actions, while
transferring as much responsibility as possible to the learners.

Leads reflection on actions taken — asking thoughtful questions and creating
an environment where learners can formulate their own learning insights.

Helps both the group and individuals act without a sense of superiority, and
to avoid reproducing patterns of privilege and oppression through their
actions.
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9. Leads Toward Meaningful Action and Reflection
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Without reflection, there is no learning. Without action, there is no change.



Training course “The Post-growth Learning Lab”

The main activity of the Post-growth Learning Lab was a training course for youth
workers that combined post-growth topics with methods of non-formal education. It
took place from 26 April to 5 May in Předklášteří, near Brno in the Czech Republic. Over
ten days, we gathered 25 youth workers and non-formal educators from six countries:
Germany, the Netherlands, Austria, Spain, Estonia, and Slovakia.

We set five goals for the training:

Post-growth knowledge: to understand key post-growth theories and concepts, and
to apply insights from current literature in educational practice.
Systems thinking: to analyze connections between global issues and evaluate tools
such as the Iceberg Model and Leverage Points.
Futures literacy: to create future scenarios and use techniques such as backcasting
and scenario planning with young people.
Facilitation: to guide discussions on challenging topics, address power imbalances,
and ease tensions.
Emotional safe spaces: to understand the role of emotions in conversations about
climate anxiety, and to create spaces for emotional expression using Nonviolent
Communication and Joanna Macy's Work That Reconnects.

Beyond the learning goals, we had two further aims. The first was to build a community.
As one of the first initiatives to connect educators interested in post-growth and
transformative education, we wanted to create a space to exchange ideas and
collaborate, and to form bonds that last beyond the project. The second was to
strengthen local youth work. Participants returned to their organizations with new
insights and tools, and planned an internal activity to share what they had learned with
their colleagues.
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Programme Structure
Our gathering was designed as an interplay between experiencing post-growth
workshops and methodologies, and reflecting on their practical
implications for our educational practice. In the first part of the Post-Growth
Learning Lab, we explored post-growth in greater depth - its critiques, visions,
and strategies for transformation - while reflecting on the methodologies used.
In the second half, the focus shifted toward next steps, including how to apply
and further develop these approaches in practice. 

Transformative solutions
We explored the critique of the growth economy and growth ideology, focusing on
their hegemonic nature and the ways these ideas are internalized in our thinking and
everyday practices. 
Sessions also introduced:

core theses of post-growth approaches
concrete transformative pathways, particularly how ownership and work can be
restructured to better serve people and the planet.

Theories of change
During sessions we took a deeper look at strategies for social transformation toward
post-growth futures, including how post-growth policies can interact with building
alternatives and people power.
This block explored systems thinking and key concepts from different theories of
change. It worked with tools that support thinking about complex systems and
challenges such as:

the systems thinking iceberg
leverage points

Skills for transformation
To create different future, we require new set of skills that are not taught in the growth
centered society and education. The blocks Skills for Transformation strengthened our
ability to drive change and included:

the basics of political strands of non-violent communication 
the principles of self-managment for effective working in teams, movements, or
organizations. 
organising (inspired by labour and tenant movements)
facilitation the ability to weave togetherness across differences 

These skills are particularly useful for non-formal educators and provide a space to
discuss which skills and competencies need to be deepened to support and embody
social transformation toward post-growth futures.
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Methodological reflections
To get the most out of the program as educators and youth workers, we dedicated
time to reflect on our own learning as well as on how the methods and approaches
used can be applied in our practice. 

Methodology Mapping: We exchanged and documented concrete tools, exercises, and
methods used in post-growth transformative education. These sessions encouraged
critical reflection on what works, what could be improved, and how to adapt methods
to different contexts, helping to build a shared pool of practical approaches for future
use.

Non-Formal & Community Life
We believe that some of the most important learning happens outside of structured
sessions. This is why we dedicated significant space for:

Unstructured social time, informal discussions, walks, and long dinners.
Collective physical work at NaNebi (in the garden, orchard, or helping with daily
tasks).
Nature-based reflection and grounded presence in a setting that inspires
reconnection.

We hope that NaNebi itself—with its community-run, degrowth-inspired spirit—was
both a venue and a teacher.
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“The program offers a powerful combination of practical methods, inspiring
content, and deep reflection. You gain tools, approaches, and confidence that you
can directly apply in your own work as an educator. At the same time, it provides a
supportive space to explore important topics such as post-growth, sustainability,
and the critique of current systems in a way that feels both grounded and
empowering.

What makes this experience particularly special is the environment of openness
and trust. People share deeply, often beyond what they have shared before, which
creates a strong sense of connection and mutual learning. It is a living example of
what transformative and constructive education can look like. Overall, it is an
experience that stays with you — and one that is absolutely worth taking the time
to be part of.”
Leni, Czech Republic

“This training might be one of the deepest on post growth in Europe. The real
benefit compare to many ressources is that Nazemi tackles degrowth at every
level of social organisation, from the policies to inner life, passing through
relational dynamics.“
Gael, Germany

“Incredibly enriching course. It has made me grow on so many fronts in parallel:
as a facilitator, a workshop developer, a member of a collective, a strategist, and a
thinker. It's helped me re-understand the relevance of the work I do and inspired
me to strategically re-direct my energy to where I think I can make an impact. I'm
very thankful for the opportunity.”
Bobbi, Netherlands

Feedback from participants
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Examples of effective workshop formats 

In the following pages, we present three popular workshops from the training course. The
Systems Thinking Iceberg methodology is introduced at the beginning of the program to
deepen participants' systems thinking skills and provide a foundation for subsequent
modules. Strategies of Transformation is introduced in the middle, offering a framework
for conceptualizing civil engagement and social change. Finally, Post-Growth
Entrepreneurship bridges the gap between visions and strategies by illustrating
alternative, post-growth-aligned business models.

The Systems Thinking Iceberg
This methodology offers a practical tool for analyzing complex problems on multiple
levels — from visible events and trends to the deeper structures and mental models that
shape them. In the context of post-growth education, it helps participants understand
not only the concrete manifestations of the growth economy, but also the assumptions
on which it is built (such as belief in endless growth, productivity, or competition). It
also enables participants to identify the institutions and structures that support or
depend on growth. We often use this methodology at the beginning of educational
processes because it helps establish a shared language and common framework for
thinking about problems. It is useful not only for analysis, but also for identifying
leverage points for systemic intervention.

Strategies of Transformation
This methodology focuses on different approaches to social change and offers a
framework for comparing and combining them. It introduces approaches such as
institutional reform, building alternatives, or bottom-up pressure, and demonstrates
how these strategies can function independently as well as in synergy with one another.
Through this process, participants can better understand the different pathways of
change and locate themselves within them. The methodology supports strategic
thinking and helps bridge the gap between vision and concrete action.

Post-Growth Entrepreneurship
Dependence on growth manifests not only at the level of states, but also in the everyday
functioning of companies and organizations. This methodology therefore approaches
business through five key dimensions that shape its impact on society and the
environment. It helps participants understand how firms are structurally organized and
how this organization shapes their behavior. The methodology works particularly well in
combination with The Systems Thinking Iceberg, because it connects concrete
organizational practices with deeper structures and values.
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Nerůst (“degrowth”) is a team at NaZemi that co-
creates the organization. We systematically spread and
cultivate discussion about degrowth in the Czech
Republic. This team is also the main organizer of this
project. If you find our work meaningful, please consider
supporting our activities.

Find more at nerust.cz

37

NaZemi is a Czech organization working towards a
world where everyone’s needs are met within planetary
boundaries. We focus on education, economic
transformation, and facilitation. We promote degrowth,
critical global education, and self-managed
organizational models rooted in cooperation,
sufficiency, and care.

Find more at nazemi.cz

Lead organizer of the project

Partner organizations in this project are:
Klíma ťa potrebuje (Slovakia)
Konzeptwerk Neue Ökonomie (Germany)
Tasaarengu Eesti (Degrowth Estonia) (Estonia)
Institut za političku ekologiju (IPE) (Croatia)
Echo Collective (formerly Degrowth in Action) (Spain)
Shift Slow (Austria)
OtherWise Wageningen (the Netherlands)

Partner organizations

https://www.darujme.cz/degrowth?locale=en
https://www.darujme.cz/degrowth?locale=en
http://nerust.cz/
http://nazemi.cz/


www.nerust.cz

About the project
This is funded by the Erasmus+ project called Post-Growth Learning Lab.
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